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ABSTRACT 
The present paper attempts to explain why teachers feel some classes are easy to teach and others 
are difficult using a classroom management framework which has been developed to analyze 
Japanese classes. The study took place in three CLT classes in a Japanese university. Data was 
collected through a teaching journal. As a result of an analysis of the data, the state of each class 
has been illustrated with the presence and absence of rules and relations (as defined in the 
Introduction), which indicates the types of the classes. Finally, limitations and future research 
directions are discussed. 
 
INTRODUCTION 
Teachers sometimes find some classes easy to teach, while others are difficult. What makes the 
difference? This paper attempts to explain it from the standpoint of classroom management. 
Recently, classroom management is becoming more and more important in Japan amid growing 
problems of bullying and classroom collapse, which means “a situation in which students ignore 
their teacher and act up, walk out, run amok, speak out of turn or even destroy supplies” (as defined 
in Knipprath, 2005, p. 71). As the students that the author teaches in English discussion classes in 
a private Japanese university are mostly Japanese, she seeks the possibility of applying a 
classroom management framework, which was developed to analyze classes in Japanese schools, 
to the classroom management issues she has in her classes. In the following sections, this paper 
discusses the definition of classroom management, the types of different classes in Japan, and the 
characteristics of ideal classes. 
 
What Does Classroom Management Mean? 
The notion of classroom management has traditionally been associated with preventing and acting 
against misbehavior and maintaining discipline in order to enhance the learning environment. For 
example, Doyle (1990) expounds that a key to classroom management is “order” established and 
sustained by the teacher. Recently, however, Student Directed Learning Theory (Kohn, 1996) 
emphasizes building classroom community as a way of enacting classroom management. To create 
a student-centered class, teachers cannot just tell students what to do and what not to do. Instead, 
they need to help students “figure out – for themselves and with each other – how one ought to 
act “(Kohn, 1996, p. 4). In this paper, therefore, the author would like to follow Thornbury’s broad 
definition of  classroom management as “how teachers organize and direct learners and learning 
to make the most effective use of available time and resources” (as cited in Hall, 2011, p. 22). 
 
Ideal Classroom Management in Japan 
According to Kawamura (2010), there is a difference in characteristics of Anglo-American 
classroom communities and Japanese ones. He explains the difference using the words society and 
community. Society is a group which aims to accomplish a specific purpose, and community stems 
from relationships such as blood relationship, territorial bonding, and sharing a specific belief. 
Anglo-American classroom communities have strong characteristics of society as a learning group 
that aims to accomplish academic achievement, and rules and behaviors clearly set to participate 
in the groups. Japanese classroom communities, on the other hand, have characteristics of 
community at their base, which aim to facilitate the psychosocial development of children, and 
play the role of society as a learning group as well. Therefore, Japanese teachers think that the 
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ideal class has indications of both society, that is, rules for human relations, group activities, and 
group life (hereafter referred to as the rules) and community, that is, a state where there is open 
communication and honest emotional exchange (hereafter referred to as the relations) (Kawamura, 
2007,; Kawamura, 2010). Kawamura (2007, pp. 19-23) grouped classes in Japan into five 
categories according to the degree of the establishment of rules and relations.  
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Figure 1. Five Types of Classes (Kawamura, 2007) 
 
Kawamura (2007) conducted a survey in 2005-2006 of about 50,000 elementary and junior high 
school students in about 1,800 classes in Japan, and compared the positively-developed three types 
of classes above, which are Content Classes, Controlled Classes, and Cozy Classes. The survey 
revealed that Content Classes, in which both rules and relations are established, showed the 
highest academic achievement and the lowest incidence of bullying. 
 This paper applies the framework of rules and relations to CLT classes in a Japanese 
university as those classes also aim to achieve academic goals and reduce classroom management 
issues, and most of the students have been educated in Japan. The method of the research is 
described in the following section. 
 
Method 
The study took place in the Center for English Discussion Class (EDC) at a private Japanese 
University. EDC is a 14-week compulsory course which all freshmen students must take. In order 
to identify what elements constitute ease of teaching, and to seek for possible solutions to 
classroom management issues in university CLT classes, the author (the instructor) kept a teaching 
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journal to critically reflect on student and teacher behavior. She initially started to observe thirteen 
classes for the first four lessons of the fall 2017 semester, and eventually decided to focus on three 
classes which displayed characteristic tendencies. Class A, which the instructor feels is an “easy 
to teach” class, consists of eight students whose TOEIC scores fall in the range of 505 to 520. 
Class B, which the instructor finds a “difficult to teach” class, is a class of nine students whose 
TOEIC scores fall in the range of 450 to 470. Finally, Class C, which the instructor characterizes 
as a “challenging” class, comprises eight students whose TOEIC scores fall in the range of 210 to 
250. 
 
DISCUSSION 
Class A: Easy-to-Teach Class 
The outstanding features of Class A were seen most distinctly in Lesson 12. All eight students 
(three male and five female) were seated three minutes before the bell. Student D, who was often 
late for the class, told the instructor he felt excited to attend the class although he had taken only 
a short nap in the lounge downstairs after working all night long. He said he had been afraid to 
oversleep if he had gone home, so he came straight to university from work. The instructor 
applauded everyone for coming to the lesson on time. The conversation among students before 
the class was mostly related to the subject, such as; “What did you do for the final EDC lesson 
last semester?” and “What was the trivia question1 last week?” which was a sign that they were 
ready to study. The lesson started with a quiz, with seven out of eight writing their answer to the 
previous week’s trivia question on the back of the quiz, which showed that most of them had 
checked the comments online and were interested in the question2 . When the instructor gave 
instructions and feedback, all the students looked at her and listened with enthusiasm. During the 
student-to-student discussions, the instructor felt all of them were seriously discussing the rather 
difficult topic of “crime and punishment”, which nearly moved her to tears. At the end of the 
lesson, the instructor asked the class if the death penalty should continue to be used in Japan. To 
her surprise, six out of eight answered that the death penalty is not necessary. So, she said, “Oh, 
you are so kind! Most of the people in other classes said ‘Let’s kill the criminals!’” Then the 
students burst out in laughter. The class ended in a genial atmosphere. Most of them said good-
bye to the instructor as they left the room. 
 The following list tries to identify the salient points from the above record according to 
rules and relations described in Kawamura (2010). 
 
A: rules + 1. Students come on time. 
2. Students check teacher’s comments online. 
3. Students are ready to study from the beginning. 
4. Students look at teacher when she speaks. 
                                                   
1 Starting in Lesson 1, the instructor gave a trivia question about her experiences as a language 
learner and some interesting aspects of foreign culture as a part of weekly online feedback. It 
was an attempt to encourage students to check her comments and get ready for the next class. 
Students write their answer on the back of the quiz at the beginning of the next lesson. 
2 The trivia question of the previous week was:  
“In UK, employers can ask employees to retire when they become... 
 a) 55 years old 
 b) 65 years old 
 c) 75 years old 
 d) No, employers can't ask employees to retire.” 
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5. Students seriously engage in tasks. 
-  
B: relations + 1. Students talk to the teacher. 
2. Teacher tells students good things about them and praises them. 
3. Students are seriously engaged in discussion. 
4. Teacher is impressed with students’ behavior. 
5. There is laughter in class (but not hurtful). 
6. Students and teacher greet each other. 
-  
 
It can be inferred from the above list that both rules and relations are established in Class A, which 
indicates that society and community are integrated in this class. It may be classified as a Content 
Class as defined by Kawamura (2007). 
 
Class B: Difficult-to-Teach Class 
In Lesson 11, two students were absent and one came late by five minutes in Class B. Seven 
students were present in total, five male and two female. Most students kept chatting in Japanese 
into the beginning of the quiz. Nobody answered the trivia question from the previous week.  
 Students listlessly stood up and slowly moved to start the fluency practice. Although 
speakers and listeners are supposed to face each other during the practice, Student E kept moving 
like he was practicing a baseball swing while listening. He stopped it when the instructor walked 
towards him. 
 They learned a new function, “Information”, in this lesson, and the instructor asked 
everyone to give an information source to support their opinion during the practice. As she 
observed, Student F reluctantly added “I heard somewhere” every time he was asked to give 
information. So, she told the class in the feedback, “It was good that everybody was able to give 
an information source. But can you trust somebody who always says, ‘I heard somewhere’? If 
possible, give a more specific information source.” Then F started adding, “I heard on NHK3 
news,” playfully every time he gave an opinion. 
 Students were actively involved in the two sessions of discussion. They were not afraid to 
give opinions and ask questions in a loud voice, or even to make mistakes. On the other hand, the 
instructor observed a lot of teasing, making fun of one another, and pranks. When they could not 
make themselves understood on the first try, they casually switched to Japanese to supplement 
their output. In such cases, the instructor cautioned them by saying “No Japanese” or by giving 
them meaningful eye contact. Overall, they seemed to be too familiar with each other and lacked 
a sense of urgency. No one said good-bye to the instructor as they left the room. 
The following list tries to identify the salient points from the above record according to rules and 
relations. 
 
A: rules + 1. Most students come on time. 
2. Students actively engage in tasks. 
3. Students understand what not to do, and stop it when warned. 
- 1. Students seldom check teacher’s comments online. 
2. Students are not ready to study from the beginning. 
3. Students do not act promptly when they start an activity. 
4. Some students do not take the tasks seriously. 
                                                   
3 NHK is a public broadcasting corporation 
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B: relations + 1. Teacher tells students good things about them and praises them. 
2. Students clearly communicate with each other. 
3. Students are not afraid of making mistakes. 
- 1. Students do not show much enthusiasm when they listen to the 
teacher. 
2. Students are unconcerned about other students’ mistakes and 
misbehavior. 
3. There is a lot of teasing, making fun and pranks. 
4. Students do not greet teacher. 
 
The above list indicates that neither rules nor relations are clearly established in Class B. It is 
inferred that neither society nor community is established in this class. 
 
Class C: Challenging Class 
Class C had a number of challenges, such as inadequate English proficiency, dominating students, 
shy students, frequent absence and tardiness, L1 use, laziness, and emotional dependence on the 
teacher. However, as the instructor patiently explained to the students the importance of being on 
time, being independent, helping each other and not depending on Japanese, they had gradually 
come to the stage of understanding what the instructor expected of them by Lesson 10, though not 
always being able to meet those expectations. 
 In Lesson 10, six students were present in the class at the beginning of the lesson. Student 
N was one minute late, but he was full of energy and motivation. Student H came 10 minutes late, 
during the fluency practice. She was in a bad mood because her train had been late. She insisted 
it had not been her fault that she was late. She was demotivated. She didn't want to stand up. The 
instructor told her to stand up and join the fluency practice. Student H said she was not able to say 
her opinion because she hadn't read the textbook. Her partner helped her with the words she did 
not know. The instructor praised the students when they completed the fluency practice. 
 Student M sat with her head down on the table during most of the lesson. She said she had 
a cold. At one point, she could not stop coughing. She raised her head only when she talked. She 
spoke half as fast as she usually did. Other students did not complain or blame her for not working 
as hard as she should. 
 The usually hardworking Student I said he had hardly slept the night before. He moved 
very slowly. He often forgot what to say. But other students patiently waited for him to finish 
talking. 
 At the end of the lesson, Student N checked his absences (of which there were two), saying 
he might need to miss another lesson because of his club activity. But he declared, "Ore, kono 
jugyou zettai torukara!” (“I've decided to pass this class!”) 
 Student L also said he was going to miss another lesson. But after confirming that the day 
would fall in the winter vacation, he said, "Yatta! Atowa oreno gambari shidaida!” (“Yay! It's all 
up to my effort whether I pass or not!”) 
 The instructor thought these students were supported by each other’s gentle personality and 
the cooperative atmosphere they had bred together.  Throughout the lesson, she did not caution 
them for not paying attention or for their L1 use. Instead, she gave as much explanation as 
necessary. She felt like she was sharing the same goal with her students in this class. She really 
hoped that all of the students would continue to make the necessary effort until the final lesson. 
The following list tries to identify the salient points from the above record according to rules and 
relations. 
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A: rules + 1. Most students come on time. 
2. Most students do not need much instruction for routine activities. 
- 1. Some students do not act promptly when they start an activity. 
B: relations + 1. Students teach each other. 
2. Teacher tells students good things about them and praises them.  
3. Students are not affected by other students’ negative attitude 
4. Some students say out loud about their positive decision. 
5. Teacher feels like she is sharing the same goal with the students. 
-  
 
It is inferred from the above list that rules are established with some exception, and good relations 
have been formed in Class C. This class shows a feature of community. It may be classified as a 
Cozy Class as defined by Kawamura (2007). 
 
CONCLUSION 
This study revealed the state of three classes in a CLT course in a Japanese university to some 
extent by analyzing them from the perspectives of rules and relations using a teaching journal. 
Class A, which the instructor feels was easy to teach, showed a sign that society and community 
are integrated. Class B, which the instructor feels was difficult to teach, showed no feature of 
society or community being established. Class C, which the instructor feels was challenging to 
teach, displayed the character of community.  
 One limitation of the present research is that the analysis is based on the instructor’s 
subjective observation. It is possible that a more objective set of data may lead to different results. 
For example, there was actually much use of L1 in Class C in Lesson 10, but the instructor did not 
problematize it because she did not feel it was necessary at that stage.  
 As for possible future directions, more objective data, such as a questionnaire for students 
and instructors, can be administered to identify the factors that cause the difference between states 
of the classes. Another possibility is action research to study what instructions may improve what 
aspects of classroom management issues.  
 Finally, approaches to establish more communal classes in small-size CLT classes at a 
university, the author believes, will extend support for students who may have psychosocial issues 
of adjustment to university life.  
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